GENERAL EDUCATION NEW COURSE TEMPLATE
Department: Emergency Management
Course Prefix and Number: EMGT. 101
Course Title: Emergencies, Disasters, and Catastrophes
Instructor(s): EM faculty
This form was completed by: Drs. George Youngs and Jessica Jensen
Date: November 15, 2011
Campus phone #: 231-8941 E-mail: George.youngs@ndsu.edu
ITEMS TO BE INCLUDED: (Please use these headings as the template.)
1. Course Information
Category in which you are submitting this course
#7 (B) Social & Behavioral Sciences
Course title/number/credits
Emergencies, Disasters, and Catastrophes/EMGT.101/3 credits
Catalog description
“An overview of emergencies, disasters, and catastrophes from social, political,
historical, policy, environmental, international and cross-cultural perspectives. Focuses
on differences in these events in terms of scale as well as cause from the disaster phase
approach.”
Students for whom the course is intended (only if applicable), e.g., chemistry for students with
good preparation in high school math and science
Science.
This course is offered as a course to students from across the campus. The course is
intended to appeal to students who are interested in the complex and diverse impacts of
emergencies, disasters, and catastrophes on human societies. The course is also an
introductory requirement for the emergency management minor and major.
Prerequisites for courses shall be only other general education courses and may not exclude
students from any major other than that of the department offering the course)
EMGT. 101 does not have a prerequisite.
2. Textbook(s)/Course Materials/Library Materials on Reserve (if required)
Main Text (#1)
Title:
Emergency Management: The American Experience 1900-2005
Author
Rubin, C. B. (ed.)
Edition
2007
Publisher
Fairfax, VA: Public Entity Risk Institute (PERI)

Additional Required Readings (Selected Chapters)
The course heavily relies on journal articles to add to the breadth and depth of the main
text. These articles add breadth to include issues and events involving disasters beyond
the text’s focus on the “American Experience,” and depth to include more focused
examination of issues and events discussed in the text. The types of journals used for
article selection include the following:
 Disasters
 International Journal of Mass Emergencies & Disasters
 Journal of Contingencies and Crisis Management
 Journal of Emergency Management
 Journal of Homeland Security and Emergency Management
Assignment Readings
Students will complete short, written assignments analyzing specific hazard events (e.g.,
San Francisco 1906 earthquake and the recent Haiti and Japanese earthquakes) and/or
address these issues in the context essay questions across four exams. These efforts
will coordinate with topics covered in class and be used to prepare for class discussions.
Written assignments must be submitted to SafeAssign to be accepted for credit.
3. Intended Course Outcomes and Their Relationship to General Education
List course outcomes in measurable terms and identify the associated general education
outcome(s) by number.
General Education Outcome #3:
#3.
Comprehend the concepts and perspectives needed to function in national and
international societies.
Emergencies, disasters, and catastrophes are NOT just natural or technological
events. Recent international events such as the Haiti and Japanese earthquakes, recent
national events such as Hurricanes Katrina and Wilma, and recent regional events such
as the 1997 and 2009 Red River floods, all illustrate that disaster impacts are products
of the interaction of hazard events and human-made infrastructure and social structure.
This interaction requires an understanding of how societies function pre-event, during an
event, and post-event. Each time period involves fundamental economic, political, and
value-based decisions that make up the “disaster cycle”—preparedness, mitigation,
response, and recovery. Thus, the focus of the course is on disaster management and
involves an effort to help students understand how a variety of basic social and
behavioral science concepts (e.g., culture and attitude change) relate to an
understanding of how to “manage” emergencies, disasters, and catastrophes.
The need to understand the above perspective and related concepts is
fundamental to the human experience. In the last two decades, many students have
been exposed to one of the worse earthquakes ever (Japan, 2011), to one of the worse
tsunamis ever (2005 Southeast Asia), to one of the worse floods ever (1993 Mississippi
flood), to one of the worse hurricanes ever (2005 Katrina), and to the worse U.S. terrorist
event ever (9/11). Simply by watching the news, there should be little question about the
importance of disaster-related concepts and perspectives to the functioning of national
and international societies.
There also can be little question that understanding disasters is relevant to a
wide variety of fields including majors in the applied sciences (e.g., engineering and
architecture), human development (e.g., gerontology), pharmacy (e.g., infectious
diseases), the social and behavior sciences (e.g., psychology, sociology, anthropology,

political science), and business (e.g., business continuity). Should an earthquake hit
California, for example, the lives of every student at NDSU will be affected either directly
or indirectly, and many of our graduates would be asked to apply their expertise to a
national effort of response and recovery.
The primary focus of the course is on events and policy in the United States. For
example, a running theme addresses the evolving understanding of what should be
expected or not expected, from our national government during disasters. This theme
illustrates how historically changing political beliefs in the U.S. affect disaster outcomes.
However, the course also has a significant international component. World-wide,
disasters are most devastating in developing countries. Fortunately, many of the
concepts taught in understanding U.S. disaster events can be applied to international
disasters and enriched by doing so. For example, the four phases of emergency
management are generic to disasters world-wide and can be used as a conceptual
framework for comparing how different cultures approach disasters. In fact, our
Department of Emergency Management teaches a distinct course (SOC. 463:
International Disasters) that pursues this point in detail. Thus, it is important for our
majors, as well as, for future general education students, to introduce the international
component of disasters in EMGT. 101.
In summary, with respect to Outcome #3, we seek to fulfill the following specific
objectives. Students should be able to:
 explain why disasters are fundamentally social, not natural, events,
 articulate how humans interact with hazards in the United States and world-wide to
produce hazard events;
 describe the role of social structure in determining why, where, and when disasters
occur, and
 describe the role that individuals and local communities play in creating and reducing
vulnerability to hazards.
General Education Outcome #6:
#6.
Integrate knowledge and ideas in a coherent and meaningful manner.
The EMGT.101 course contains a variety of apparent contradictions for students
to integrate in a coherent and meaningful manner. First, as noted above, students need
to grasp the apparent contradiction that dealing with natural disasters is mostly a matter
of dealing with humans, not nature. Second, students must appreciate that a nation’s
disaster policies reflect human values, not necessarily what scientific research has
shown to be “best practices” in managing disasters. Third, students must appreciate
that many common sense notions about disaster behavior are largely myths (e.g., panic
behavior rarely occurs). Finally, “one size does not fit all” in the sense that “best
practices” in one culture are not necessarily the “best practices” for a different culture.
Specific to Outcome #6, we have the following objectives. Students should be
able to:
 understand the issues, choices, and trade-offs involved in preparing for, responding
to, mitigating against, and recovering from hazard events, and
 distinguish between myths about human behavior in hazard events and what
research has shown to be true.
Additional Outcomes Focused on Emergency Management
By the conclusion of the course, students will be able to:
 describe hazards and how they vary;
 distinguish between emergencies, disasters, and catastrophes;



identify and describe basic concepts in emergency management.

4. Student Activities to Promote General Education Outcomes
(e.g., attending lectures, participating in discussions, reading and integrating perspectives and
information, conducting experiments, etc.)
Students will be encouraged through the course point system to attend class regularly,
participate in class discussion, complete assignments, and be prepared for quizzes.
Specifically, assessment activities include multiple, knowledge-based, course
assessments (pre and post) for Department assessment, multiple quizzes (essay
format), and multiple exams with multiple-choice and essay questions. In addition,
students will be encouraged (e.g., via extra credit points) to attend special lectures
related to emergency management issues (e.g., four speakers this year who are
involved in the Minot recovery process including the Ward County emergency manager,
the Major General in the ND National Guard assigned to recovery; FEMA recovery
officials, and the Lutheran Disasters Services Director for ND).
5. Evaluation of General Education Outcomes (organized by the general education outcome
identified under heading three)
What methods of evaluation do you use to measure each general education outcome (e.g.,
midterm, final, quizzes/tests, papers, attendance, class participation, questions, discussions
after class)? What criteria do you use to judge if a general education outcome has been met?
Please provide specific examples of methods and criteria for each outcome. Please link each
example to the specific student activities noted under heading four for each outcome, and
explain how each example provides evidence for a specific element in the General Education
Rubric for that outcome. If this course is also offered online or in a web-based format, please
note this and indicate to what extent the evaluation of each outcome differs.
Common Assessments Across Outcomes #3 and #6
The course measures both sets of outcomes through multiple essay quizzes and
exams. The exams include multiple-choice and essay questions. In addition,
“discussion days” occur roughly every two weeks where an entire class period is
dedicated to discussions of essay type questions over article assignments. A substantial
list of essay questions are provided and assigned to subgroups for their own discussion
and finally for discussion class-wide. Some of these questions subsequently appear as
essay exam questions. Throughout the semester, short, in-class discussions of 10-15
minutes also and enable an assessment of how well students understand a specific topic
including topics related to both of the outcomes below.
Assessment of Outcome #3:
#3.
Comprehend the concepts and perspectives needed to function in national and
international societies.
The course is organized around the concepts of emergencies, disasters, and
catastrophes as qualitatively and quantitatively distinct phenomena. Emergencies are
specific events such as a traffic accident that are largely the purview of first responders.
Disasters are larger events that compromise the functioning of significant social groups
and require the management of diverse organizations within and outside the area
affected (hence the importance of the word “management” and the fact that the field of
“emergency management” should be called “disaster management” or “disaster and
catastrophe management”). Catastrophes are events that exceed the capacity of even
an entire nation to effectively address. Much of the course focuses on the latter two

concepts, disasters and catastrophes, by discussing major events that have occurred in
U.S. and the world. The lectures, discussions, and exams ask students to extract
lessons learned from specific events concerning :
 What we can learn from how humans, organizations, and/or government
created, interacted with, or coped with the disaster we just studied.
 To what extent humans, organizations, and/or government have learned the
lessons available the event in question.
In addition, essentially the same questions are repeated on the written
assignment worksheets. Thus, there are multiple channels of assessment and multiple
measures in each channel in an effort to assess students’ achievement of Outcome #3.
Assessment of Outcome #6:
#6.
Integrate knowledge and ideas in a coherent and meaningful manner.
As with Outcome #3, Outcome #6 is assessed through multiple channels and
multiple measures. First, it is key for students to appreciate the disaster phase cycle of
preparedness, mitigation, response, and recovery and to be able to see these phases as
they develop in a variety of hazard events. To assess this, the following questions are
addressed:
 Which phase of the disaster cycle does this disaster help us understand?
 What are some of the activities and tasks that we learned take place (or
should take place) in this phase?
Second, students are asked to integrate their knowledge of specific disasters
with larger macro level phenomena present at the time of each disaster. Unique
economic, cultural, and value dimensions are associated with the context of each
disaster and need to be integrated with students’ understanding of the disaster. Third,
students are asked to demonstrate their ability to integrate disaster related concepts into
written assignments. Finally, a standard evaluation rubric is used to the written
assignments, and a major focus of the ruberic is on analysis, originality, and the
inclusion of evidence in the answers students provide to the above mentioned questions.
The grading format for Outcome #6 is presented in Table 1 below.

Table 1. Assignment Evaluation Criteria
Content
Analysis
and
Originality

Evidence

15
Excellent
analysis of
topic is
evident.
Demonstrates
student’s clear
grasp and
ownership of
material.
Response to
topic is
original and
demonstrates
insight into
topic.
10
Ideas are well
developed
with
significant and
persuasive
evidence.
Use of
supporting
evidence is
both apropos
to the points
being made
and thorough.
Writer
consistently
and
accurately
references or
cites
supporting
information.

12
Analysis is
good. Student
establishes
clear
familiarity with
material.
Response to
topic
demonstrates
careful
thought on
the topic.

9
Analysis of topic
is superficial.
Student
establishes they
are adequately
familiar with
material.
Response to
topic is
appropriate but
needs more
sustained
thinking.

6
Topic is
addressed
inadequately.
Writing does
not clearly
demonstrate
the student’s
thought on or
knowledge of
the topic.

3
Inappropriate
topic. Little
thought
evident.

8
Ideas are well
developed
with effective
evidence and
support.
Use of
supporting
evidence is
effective.
Writer
references or
cites
supporting
information
well.

6
Some ideas are
underdeveloped;
some key points
may lack
support.
Adequate
attempt is made
to support major
points and cite
sources.

4
Ideas lack
development,
are overly
generalized,
and/or
ramble.
Very little if
any evidence
or support
from course
materials is
used or cited.

2
No
development
of ideas.
No evidence
or support
from course
materials is
used or cited.

6. Schedule and Topics
(e.g., major assignments, exams/quizzes, projects, vacations, field trips or special activities,
unless provided in attached syllabus)
The schedule is provided on the attached syllabus.
If this course was/is being submitted to the Cultural Diversity or Global Perspectives
category please provide a short description and examples of how this course has
fulfilled, and will continue to fulfill, the following definitions:
We are not submitting the course as a means to fulfill either of the above two categories.
Cultural Diversity: Cultural Diversity focuses on the personal, interpersonal, and social effects
of students encountering the effects of differences among a variety of cultures.

-------------------------Global Perspectives: The focus of the Global Perspectives category is on analysis and
interpretation of issues that illustrate global interdependence.

For additional information, contact ndsu.gen.ed@ndsu.edu
Rev. 04/17/2008

Preface for Rubrics for General Education Outcomes
"The rubrics for the General Education Outcomes are guidelines. They are neither all-inclusive,
rigid rules, nor a scorecard. The Committee does not expect evidence for each possible aspect
of an outcome listed in each rubric; however, evidence for some of the criteria will be needed.
The Committee designed these rubrics to promote consistency in its evaluation of courses and
to assist faculty who are submitting courses for review. They will be used by the Committee in
its evaluation, and should be submitted by faculty as part of course packets.”
Revised 10/07/04

Outcome 3
Outcome 3: Comprehend the concepts and perspectives needed to function in
national and international societies.
The student has demonstrated the ability to:
1. Identify and explain
multiple concepts and
perspectives (such as
individualism, social
stratification,
monotheism, or racism)
used to analyze aspects
of national societies and
international societies.

2. Analyze aspects of
national societies and
international societies
with multiple concepts
and perspectives (such
as social privilege,
modernization, civic
culture, or division of
labor).
3. Apply multiple concepts
and perspectives (such
as globalization, costbenefit analysis,
fundamentalism, or
xenophobia) to
understand a
contemporary issue in
national societies and
international societies.

N/A
No
Somewhat
Yes
Evidence:
Key concepts include the following: a) emergencies, b)
disasters, c) catastrophes, and d) the disaster phase
cycle (mitigation, preparedness, response, and recovery).
Key perspectives include the following: a) the interaction
of society and hazards to create hazard events; f) the role
of macro social factors in disaster response and recovery,
and g) the role of federalism in structuring disaster
response. Students must identify and explain these
concepts and perspectives multiple times in class
discussions, written assignments, quizzes, and exams.
N/A
No
Somewhat
Yes
Evidence:
The role of macro factors at the national and international
level in contextualizing disaster is explored with each
disaster event covered in class. The macro factors
receiving the most attention include economic structure,
culture, social norms, and values. Assessment comes
mainly from class discussion of these factors.
N/A
No
Somewhat
Yes
Evidence:
The contemporary (and historical) issue being addressed
is disaster. Recent human-made and natural events such
as 9/11, Katrina, the 2005 tsunami, Haiti, and Japan all
demonstrate the nation-changing impact of disasters and
how these disasters often become international events.
A dozen such events are discussed during the course,
and after each event, a standard set of concept- and
perspective-focused questions (e.g., about the human
role in disaster, the role of federalism in disaster
response, and macro, contextual factors) is asked as a
part of class discussion.

4. Evaluate the strengths
and weaknesses of
multiple concepts and
perspectives (such as
nationalism, cognitive
dissonance, gender roles,
or acculturation)
employed to understand
national societies and
international societies.

5. Describe the basic
assumptions (such as
economic individualism or
social roles) and evidence
(such as quantitative
versus qualitative, or
primary versus
secondary) used by the
discipline studied to
understand national
societies and international
societies.

6. Understand how new
knowledge is created
(such as by surveys or
archival research) and
evaluated (such as
multiple causation) by the
discipline studied to
understand national
societies and international
societies.
7. Other. Please specify.

N/A
No
Somewhat
Yes
Evidence:
With each disaster case study, students are asked to
evaluate the role of society in creating and interacting
with disaster. These studies frequently highlight the
contradictions of capitalism (e.g., triggering vulnerabilities
vs. promoting economic benefit for elite stakeholders
during recovery), the uneven emphasis in society on the
different disaster phases (e.g., response vs. mitigation),
and the very different impacts of major disasters on
distinctly different communities (e.g., Grand Forks vs.
New Orleans or Haiti vs. Chili).
N/A
No
Somewhat
Yes
Evidence:
Emergency management and disaster studies are
permeated with critical and controversial macro and micro
assumptions that vary over time and internationally.
Macro assumptions focus on what a given society and a
given time assumes about issues such as who is
responsible to prepare for disaster, who is responsible to
help following a disaster, and how that help should be
organized (e.g., via a centralized or decentralized
approach). Micro assumptions focus on what humans
are expected to do in a disaster (e.g., act rationally vs.
irrationally, loot vs. help their neighbor, converge vs.
disperse, maintain their roles vs. engage in role
abandonment, etc.). The introductory course introduces
these conflicting assumptions and shows how these
assumptions have consequences in the application of
emergency management systems to real-life disasters.
N/A
No
Somewhat
Yes
Evidence:
The written assignments require students to document
their sources of evidence. In addition, an explicit effort is
made to demonstrate that disaster research must be a
cumulative science that does more than simply record
what happened in a given hazard event but also develops
more general models of disaster type and disaster
response.
N/A
No
Somewhat
Yes
Evidence:

Evidence = evidence from student activities in course; Revised 10/07/04 Expires
09/09/09

Outcome 6
Outcome 6: Integrate knowledge and ideas in a coherent and meaningful manner.
Integrate knowledge and ideas in a coherent manner.
The student has demonstrated the ability to:
1. Identify and
organize
information
relevant to a
question or issue.

2. Synthesize
information to
address a
question or issue
from a variety of
sources (such as
personal
observation,
scholarly journals,
monographs,
electronic media).
3. Integrate a variety
of perspectives
and points of view
to address a
question or issue.

N/A
No
Somewhat
Yes
Evidence:
A set of key questions frames all of the class discussions and the
written assignments. The assignment questions reflect the
outcome objectives of the course and the repeated application of
these questions to multiple disaster case studies should help
students learn how to identify and organize information relevant
to these key issues. In addition, the grading format sheet
emphasizes the importance of organizing one’s discussion of
material (see syllabus grade format attachment).
N/A
No
Somewhat
Yes
Evidence:
The class lectures on each disaster incorporate multiple sources
of information including scholarly journal articles and electronic
media (e.g., YouTube excerpts on various hazard events). In
addition, students must identify and use resource material for
each of their homework assignments.

N/A
No
Somewhat
Yes
Evidence:
The history of disaster management in the U.S. is one of
conflicting points of view on the role of the individual versus the
government, on the role of local governments versus the federal
government, and on the value of decentralized versus centralized
approaches to disaster management. These views are fully
explored from disaster to disaster.
4. Other. Please
N/A
No
Somewhat
Yes
specify.
Evidence:
Evidence = evidence from student activities in course; Revised 10/21/04; Expires
10/21/09;

Integrate knowledge and ideas in a meaningful manner.
The student has demonstrated the ability to:
1. Identify significant
patterns from
information relevant
to a question or
issue.

2. Identify significant
patterns from the
variety of points of
view and
perspectives
relevant to a
question or issue.

3. Evaluate the
significance of
various points of
view and
perspectives
relevant to a
question or issue.

N/A
No
Somewhat
Yes
Evidence:
The multi-disciplinary background of emergency management
(discussed below in #6) allows instructors of EMGT. 101 and
other emergency management courses to analyze human
events, such as disasters and catastrophes, from diverse
disciplinary perspectives. The information to analyze includes
macro and micro level events in any given disaster. The tools
for analysis come from a variety of disciplines (e.g., sociology,
geography, history, political science, etc.). EMGT. 101
introduces this multi-disciplinary approach to pattern
identification that is part of the entire major. (In fact, an elective
course in our major, Disaster Analysis, explicitly pursues this
approach across 5-8 different disciplines.)
N/A
No
Somewhat
Yes
Evidence:
The history of disasters and emergency management in the
United States has been one of major swings in what is assumed
to be “best practices” with these swings based on radically
different views of human nature. This pendulum pattern is a
significant pattern itself and is repeatedly noted as the course
progresses. Still, there also has been an overall trend toward
greater emphasis on the role of the government versus the
individual in disaster response, on the role of the federal
government versus local governments, and on the role of
centralized versus decentralized response plans. These shifts
reflect larger cultural shifts in what is concerned to be
acceptable “helping behavior” and an increasingly complex,
interdependent society.
N/A
No
Somewhat
Yes
Evidence:
Students are asked to consider why disasters happen, why
disasters vary in impact, and why disasters seem to be causing
increasing devastation. In addressing these questions,
students must evaluate the significance of different explanations
(e.g., meteorological, social, economic, and cultural
explanations). A major goal of the course is to shift how
students evaluate disasters—a shift from a view of disasters as
primarily natural events to a view of disasters as primarily
human events.

4. Integrate
information to gain
new insights
relevant to a
question or issue.

5. Integrate
perspectives and
points of view to
gain new insights
relevant to a
question or issue.

N/A
No
Somewhat
Yes
Evidence:
The focus of the course is integration. This focus is addressed
by highlighting general patterns across a wide array of distinct
disasters that are covered in class, in homework assignments,
and in class discussions (e.g., the jig-saw format discussed
earlier).
N/A
No
Somewhat
Yes
Evidence:
As noted earlier, basic assumptions about how humans should
respond to disaster have changed substantially throughout U.S.
history and differ considerably from nation to nation. These
different assumptions represent different perspectives about
how humans will behave in disaster and how organizations can
best respond. Most of students have only experienced disaster
indirectly and only within the context of current assumptions
about how best to respond. Introducing students to a historical
pattern of shifting assumptions allows students to see
assumptions for what they are, to try to integrate them, and to
uncover insights that sometimes highlight contradictions
between assumptions and actual data on human, disaster
behavior.

6. Other. Please
specify.

N/A
No
Somewhat
Yes
Evidence
Emergency management is deceptive as a field. At first glance,
Discuss the
it appears to be a rather narrow endeavor primarily focused on
relationship of
responding to disasters. Perhaps, emergency managers need
emergency
to know some tactical information, learn the skills of firstmanagement to
responders, and learn about various laws and regulations. And,
other liberal arts,
unfortunately, a significant number of current emergency
business, and
managers actually do see the field this way. However, a central
technological
goal of the EMGT. 101 course is to communicate an entirely
disciplines.
different view of emergency management. It is a field moving
toward becoming both its own discipline and profession. It is
also a field that is truly integrative relying for much of its
knowledge base on virtually all of the liberal arts, business, and
technological (e.g., engineering and architecture) disciplines
present at a major university. A recent text in emergency
management included over 30 chapters written by professionals
in distinct disciplines demonstrating the connections between
different areas of disciplinary expertise and emergency
management. Disasters and catastrophes are multidisciplinary, general education events! This unique level of
multi-disciplinary integration is inherent to emergency
management.
Evidence = evidence from student activities in course;
Revised 10/21/04; Expires 10/21/09;

EMGT 101: Emergencies, Disasters, and Catastrophes (ED&C)
Fall/Spring Semester
Instructor:
Phone:
Email:
Office:
Office Hours:

Dr. George Youngs (or Dr. Jessica Jensen)
231-8941
George.youngs@ndsu.edu
102A Putnam
1:30 – 2:30 pm, MWF

Special Accommodations
Any students who need special accommodations for learning or who have special needs are
invited to share these concerns or requests with the instructor as soon as possible.
Academic Honesty Statement
The academic community is operated on the basis of honesty, integrity, and fair play.
Occasionally, this trust is violated when cheating occurs, either inadvertently or deliberately.
NDSU University Senate Policy, Section 335 (http://www.ndsu.nodak.edu/policy/335.htm) will
serve as the guideline for cases where cheating, plagiarism, or other academic improprieties
have occurred. All student work must be done in a manner consistent with this policy. Students
who violate the policy will be subject to failure of the assignment, test, or course, depending on
gravity of the offense and the circumstances of the particular case (Policy 335, 2, b).
Veterans
“Veterans and student soldiers with special circumstances or who are activated are encouraged
to notify the instructor in advance.”
Catalog Description
―An overview of emergencies, disasters, and catastrophes from social, political, historical, policy,
environmental, international and cross-cultural perspectives. Focuses on differences in these
events in terms of scale as well as cause from the disaster phase approach.‖
Course Goals
The goal of the course is to provide students with a basic understanding of hazard events in the
U.S. and around the world. This general goal will be pursued through four themes: a) comparing
emergencies, disasters, and catastrophes as qualitatively distinct events; b) tracking historical
changes in how the U.S. has managed disasters; c) examining the four phases of the disaster cycle
(preparedness, response, mitigation, and recovery), and d) comparing U.S. disaster events with
events around the world.
General Education Intended Student Objectives
This course can be used to fulfill three credits of the Social and Behavioral Sciences requirement
for General Education. Courses in the Social and Behavioral Sciences Category (#7-B) must use
―scientific methods to analyze the behaviors, structures, and processes of individuals and groups.‖
As a General Education course, EMGT. 101 must address specific outcomes identified by the
university’s General Education Committee. While it is hoped that this course addresses most, if
not all, of the General Education outcomes, we need to focus on two. The two that have been
identified for this course are the following (Outcomes 3 and 6 from the General Education list of
Course Outcomes):

General Education Outcome #3:
#3.
Comprehend the concepts and perspectives needed to function in national and
international societies.
Emergencies, disasters, and catastrophes are NOT just natural or technological
events. Recent international events such as the Haiti and Japanese earthquakes, recent
national events such as Hurricanes Katrina and Wilma, and recent regional events such as
the 1997 and 2009 Red River floods, all illustrate that disaster impacts are products of the
interaction of hazard events and human-made infrastructure and social structure. This
interaction requires an understanding of how societies function pre-event, during an
event, and post-event. Each time period involves fundamental economic, political, and
value-based decisions that make up the ―disaster cycle‖—preparedness, mitigation,
response, and recovery. Thus, the focus of the course is on disaster management and
involves an effort to help students understand how a variety of basic social and
behavioral science concepts (e.g., culture and attitude change) relate to an understanding
of how to ―manage‖ emergencies, disasters, and catastrophes.
The need to understand the above perspective and related concepts is
fundamental to the human experience. In the last two decades, many students have been
exposed to one of the worse earthquakes ever (Japan, 2011), to one of the worse tsunamis
ever (2005 Southeast Asia), to one of the worse floods ever (1993 Mississippi flood), to
one of the worse hurricanes ever (2005 Katrina), and to the worse U.S. terrorist event
ever (9/11). Simply by watching the news, there should be little question about the
importance of disaster-related concepts and perspectives to the functioning of national
and international societies.
There also can be little question that understanding disasters is relevant to a wide
variety of fields including majors in the applied sciences (e.g., engineering and
architecture), human development (e.g., gerontology), pharmacy (e.g., infectious
diseases), the social and behavior sciences (e.g., psychology, sociology, anthropology,
political science), and business (e.g., business continuity). Should an earthquake hit
California, for example, the lives of every student at NDSU will be affected either
directly or indirectly, and many of our graduates would be asked to apply their expertise
to a national effort of response and recovery.
The primary focus of the course is on events and policy in the United States. For
example, a running theme addresses the evolving understanding of what should be
expected or not expected, from our national government during disasters. This theme
illustrates how historically changing political beliefs in the U.S. affect disaster outcomes.
However, the course also has a significant international component. World-wide,
disasters are most devastating in developing countries. Fortunately, many of the concepts
taught in understanding U.S. disaster events can be applied to international disasters and
enriched by doing so. For example, the four phases of emergency management are
generic to disasters world-wide and can be used as a conceptual framework for
comparing how different cultures approach disasters. In fact, our Department of
Emergency Management teaches a distinct course (SOC. 463: International Disasters)
that pursues this point in detail. Thus, it is important for our majors, as well as, for future
general education students, to introduce the international component of disasters in
EMGT. 101.
In summary, with respect to Outcome #3, we seek to fulfill the following specific
objectives. Students should be able to:
 explain why disasters are fundamentally social, not natural, events,
 articulate how humans interact with hazards in the United States and world-wide to
produce hazard events;




describe the role of social structure in determining why, where, and when disasters
occur, and
describe the role that individuals and local communities play in creating and reducing
vulnerability to hazards.

Assessment of Outcome #3:
The course is organized around the concepts of emergencies, disasters, and
catastrophes as qualitatively and quantitatively distinct phenomena. Emergencies are
specific events such as a traffic accident that are largely the purview of first responders.
Disasters are larger events that compromise the functioning of significant social groups
and require the management of diverse organizations within and outside the area affected
(hence the importance of the word ―management‖ and the fact that the field of
―emergency management‖ should be called ―disaster management‖ or ―disaster and
catastrophe management”). Catastrophes are events that exceed the capacity of even an
entire nation to effectively address. Much of the course focuses on the latter two
concepts, disasters and catastrophes, by discussing major events that have occurred in
U.S. and the world. The lectures, discussions, and exams ask students to extract lessons
learned from specific events concerning :
 What we can learn from how humans, organizations, and/or government
created, interacted with, or coped with the disaster we just studied.
 To what extent humans, organizations, and/or government have learned the
lessons available the event in question.
In addition, essentially the same questions are repeated on the written assignment
worksheets. Thus, there are multiple channels of assessment and multiple measures in
each channel in an effort to assess students’ achievement of Outcome #3.
General Education Outcome #6:
#6.
Integrate knowledge and ideas in a coherent and meaningful manner.
The EMGT.101 course contains a variety of apparent contradictions for students
to integrate in a coherent and meaningful manner. First, as noted above, students need to
grasp the apparent contradiction that dealing with natural disasters is mostly a matter of
dealing with humans, not nature. Second, students must appreciate that a nation’s
disaster policies reflect human values, not necessarily what scientific research has shown
to be ―best practices‖ in managing disasters. Third, students must appreciate that many
common sense notions about disaster behavior are largely myths (e.g., panic behavior
rarely occurs). Finally, ―one size does not fit all‖ in the sense that ―best practices‖ in one
culture are not necessarily the ―best practices‖ for a different culture.
Specific to Outcome #6, we have the following objectives. Students should be
able to:
 understand the issues, choices, and trade-offs involved in preparing for, responding
to, mitigating against, and recovering from hazard events, and
 distinguish between myths about human behavior in hazard events and what research
has shown to be true.
Assessment of Outcome #6:
#6.
Integrate knowledge and ideas in a coherent and meaningful manner.
As with Outcome #3, Outcome #6 is assessed through multiple channels and
multiple measures. First, it is key for students to appreciate the disaster phase cycle of
preparedness, mitigation, response, and recovery and to be able to see these phases as

they develop in a variety of hazard events. To assess this, the following questions are
addressed:
 Which phase of the disaster cycle does this disaster help us understand?
 What are some of the activities and tasks that we learned take place (or
should take place) in this phase?
Second, students are asked to integrate their knowledge of specific disasters with
larger macro level phenomena present at the time of each disaster. Unique economic,
cultural, and value dimensions are associated with the context of each disaster and need
to be integrated with students’ understanding of the disaster. Third, students are asked to
demonstrate their ability to integrate disaster related concepts into written assignments.
Finally, a standard evaluation rubric is used to the written assignments, and a major focus
of the ruberic is on analysis, originality, and the inclusion of evidence in the answers
students provide to the above mentioned questions. The grading format for Outcome #6
is presented in Table 1 below.
Additional Outcomes Focused on Emergency Management
By the conclusion of the course, students will be able to:
 describe hazards and how they vary;
 distinguish between emergencies, disasters, and catastrophes;
 identify and describe basic concepts in emergency management.
General Expectations
Attendance:
Attendance will not be taken on a regular basis. However, attendance is integral to the
course because of the heavy reliance on class discussions. Class discussions include
―Discussion Days‖ and ―In-class Discussions‖ both of which earn points (see below).
Some of these discussion events will be scheduled, others will occur spontaneously in
class. Only a limited number of these discussion events can be ―excused‖ (see below), so
it is clearly to the student’s advantage to attend class regularly.
Diversity:
Participants in this course are expected to welcome, respect, and appreciate diversity as
well as seek opportunities to learn from diversity as it manifests itself in our course. This
is basic human decency; it is the law; and it is what this course is all about.
Courtesy:
A guiding principle in this course will be courtesy and respect for all students, all
speakers, and all instructors. We expect ―WE‖ behavior, not ―ME‖ behavior. Examples
of ―ME‖ behavior include the following:
a) talking/whispering when some else is speaking,
b) answering your cell phone in the middle of class
c) texting during class
d) using their laptop computers to surf the internet or check email.
Students engaging in any of the above behaviors or similar acts lacking courtesy and
respect for others in the class will be addressed as follows: a) a courteous warning; b) a
courteous request for the offender to leave class for the period; and/or c) consultation
with offender’s Dean and other administrators concerning cancelation of the offender’s
registration in the class. Thanks!

Assignments
1. Plagiarism Training Module (20 points)
We will be asking you to complete written assignments on your own. To avoid a failing
grade on these assignments (or much worse), it is critical that you understand and avoid
plagiarism. It is SO important that we are asking you to turn-in a certificate of
completion of Indiana University Bloomington’s Plagiarism Training Module (available
for free at https://www.indiana.edu/~istd/). Take the non-IU test. (If you have taken this
test for another class, please do so again just to be sure that you are on top of this very
important issue. Thanks.)
2. FEMA Independent Study Course (10 points)
We ask that you complete the FEMA independent study courses: IS-1 Emergency
Manager: An Orientation to the Position. Many of you will have already taken this
course. If you have, fine. If you have not, please take this IS course to better understand
the topics we will be covering throughout the course. Once you have completed the
course, you will be asked to take an online exam. If you obtain a 75 percent or better
score, you will receive a certificate of completion. Please send us your completion
certificate by the due dates in the calendar below.
3. Discussion Days (5 points each, 10-12 days)
Roughly every other Wednesday will be dedicated to discussing the readings assigned for
that week. You will earn 5 points for simply participating in each Wednesday discussion.
The discussions will focus on a set of essay questions distributed in class—many of these
essay questions will reappear on our exams. You cannot make-up these points, but you
may miss 2 discussion days without penalty. [Note. This means that those of you who
do not miss any Discussion Days are basically getting extra credit points for those ―extra‖
days.]
4. Reading Assignments
There will be reading assignments most weeks in the course. Please see the required
readings below for details. There is only one, required text for the course (see below),
but there will be 2 – 3 articles per week to read. Readings outside the text will be
available through BlackBoard or online. Finally, there will be a few weeks where I will
ask that you read several items on specified websites (e.g., the FEMA website). We will
chose these items roughly a week in advance, hence their description in the list of
assignments as TBA (To Be Announced).
Required Text
Rubin, C.B. (ed.) (2007). Emergency management: The American experience 1900-2005.
Fairfax, VA: Public Entity Risk Institute (PERI).
5. Quizzes (12 points each, 3 quizzes)
Students will complete three quizzes. Quizzes will include multiple choice, true/false,
fill-in-the blank, and essay questions.
6. Written Assignments (15 points each, 2 assignments)
Two written assignments will be required. Each assignment will focus on a disaster and
will involve addressing a series of questions. The questions are attached to this syllabus.

7. Late Policy
Late assignments will receive a 10% reduction of possible points per day (Saturdays and
Sundays included). Late assignments will only be accepted for five (5) calendar days
after the original due date. If you know you will have difficulty getting an assignment
done on time, please see the instructor in advance.
8. Exams (100 points each, 3 exams)
There will be three exams worth 100 points each. The exams may be in-class. The exams
will include essay, multiple choice, true and false, matching, and fill-in-the-blank
questions.
Grading Scales
Undergraduate
90 – 100%
80 – 89%
70 – 79%
60 – 69%
0 - 59%

A
B
C
D
F

APPROXIMATE Point Totals
Plagiarism Module
IS-1 FEMA Course
Discussion Days (approx.. 8)
Written Assignments
Quizzes (3)
Exams (3)
TOTAL

15
10
40
30
36
300
431

Tentative Course Schedule (Dates to be Added to Fit Semester)
THEME Red:
THEME Blue:
THEME Green:
THEME Purple:

Date

Emergencies versus Disasters versus Catastrophes
Changes in the U.S. Approach to Disasters
Disaster Phases
International Disasters

Topic

Assignments

Week 1
W:
F:

Course Introduction
Frameworks and Concepts

M:
W: DISC.
F:

Hazard Events—U.S.
Hazard Events—World

Week 2





M--Plagiarism Training Module due
Ch. 1 Rubin
TBA—FEMA Website
TBA—UN Website



Ch. 4. Auf der Heide, E. (1989).
Disaster response.

Week 3
M:
W:
F:

What is an EMERGENCY?

M:
W: DISC.
F:

Week 4
What is a DISASTER?
How the U.S. Managed Disasters Pre1950



Ch. 9. Lindell, Preparedness for
emergency response





Monday—Quiz 1
Chs. 2 & 3 Rubin
Matin & Taher (2001). The changing
emphasis of disasters in Bangladesh
NGOs, Disasters. 25(3):227-239



Ch. 2. Tierney et al. (2001). Facing the
unexpected.

Week 5
M:
W:
F:

Preparedness
--The Chicago Fire
--Galveston Hurricane
--S. F. Earthquake
World Examples

M:
W: DISC.
F:

TEST ONE, Friday

M:
W:
F:

Response
--Texas City Explosions
--Alaska Earthquake
--Hurricane Camille
World Examples

Week 6

Week 7



Ch. 10 Lindell, Organizational
emergency response
Tierney & Goltz (1997).
Emergency response: Lessons
learned from the Kobe Earthquake.
Newark, DE: Disaster Research
Center. Available at:
http://dspace.udel.edu:8080/dspace/
handle/19716/202.

M:
W: DISC.
F:

Week 8
How the U.S. Managed Disasters 19501978




Chapter 4. Rubin
Ch. 5. Tierney et al. (2001). Facing the
unexpected.



Rocha & Christoplos (2001). Disaster
mitigation and preparedness on the
Nicaraguan Post-Mitch agenda.
Disasters, 25(3): 240-250.





Monday—Quiz 2
Ch. 5. Rubin
Ch. 5. Mileti



TBA—International Red Cross
Website




USAID Website
Saxena, van Ommeren, & Saraceno
(2006). Mental health assistance to
populations affected by disasters:
World Health Organization’s role.
International Review of Psychiatry,
18(3):199-204.

Week 9
M:
W:
F:

M:
W: DISC.
F:

Mitigation
--Loma Prieta Earthquake
--Hurricane Hugo
--Midwest Floods of 1993
World Examples

Week 10
How the U.S. Managed Disasters 19792000

Week 11
M:
W:
F:

TEST TWO, Monday
Recovery
--Hurricane Andrew
--Northridge Earthquake

Week 12
M:
W: DISC.
F:

World Examples

M:
W:
F:

M:
W: DISC.
F: NO
CLASS

Week 13
The Impact of September 11, 2001 on
How the U.S. Manages Disasters

Week 14
How the U.S. Manages Disasters Post2001 Katrina




Berke et al. (1998). Recovery after
disaster
Ch. 6. Rubin



Chs. 7 & 8. Rubin



Quarantelli, E.L. Catastrophes are
different from disasters
Letukas & Barnshaw (2008). A worldsystem approach to post-catastrophe
international relief. Social Forces,
87(2):1063-1087.

Week 15
M:
W:
F:

M:
W: DISC.
F:

What is a CATASTROHE?
World Examples



Week 16
Emergency Management into the Future

Finals Week
Final Exam: _______ in our regular room




M—Quiz 3
Chs. 14 & 15. Rubin

Appendix A. Assignment Rubric
The following standardized grading rubric will be used to evaluate the written assignments.

Table 1. Assignment Evaluation Criteria
Content
Analysis
and
Originality

Evidence

15
Excellent
analysis of
topic is
evident.
Demonstrates
student’s clear
grasp and
ownership of
material.
Response to
topic is
original and
demonstrates
insight into
topic.
10
Ideas are well
developed
with
significant and
persuasive
evidence.
Use of
supporting
evidence is
both apropos
to the points
being made
and thorough.
Writer
consistently
and
accurately
references or
cites
supporting
information.

12
Analysis is
good. Student
establishes
clear
familiarity with
material.
Response to
topic
demonstrates
careful
thought on
the topic.

9
Analysis of topic
is superficial.
Student
establishes they
are adequately
familiar with
material.
Response to
topic is
appropriate but
needs more
sustained
thinking.

6
Topic is
addressed
inadequately.
Writing does
not clearly
demonstrate
the student’s
thought on or
knowledge of
the topic.

3
Inappropriate
topic. Little
thought
evident.

8
Ideas are well
developed
with effective
evidence and
support.
Use of
supporting
evidence is
effective.
Writer
references or
cites
supporting
information
well.

6
Some ideas are
underdeveloped;
some key points
may lack
support.
Adequate
attempt is made
to support major
points and cite
sources.

4
Ideas lack
development,
are overly
generalized,
and/or
ramble.
Very little if
any evidence
or support
from course
materials is
used or cited.

2
No
development
of ideas.
No evidence
or support
from course
materials is
used or cited.

