GENERAL EDUCATION NEW COURSE TEMPLATE
Department: Sociology, Anthropology, and Emergency Management
Course Prefix and Number: EMGT. 101
Course Title: Emergencies, Disasters, and Catastrophes
Instructor(s): EM doctoral students and EM faculty
This form was completed by: Dr. George Youngs and Jessica Jensen (EM doctoral student)
Date: April 12, 2010
Campus phone #: 231-8941 E-mail: George.youngs@ndsu.edu
ITEMS TO BE INCLUDED: (Please use these headings as the template.)
1. Course Information
Category(ies) in which you are submitting this course
#7 (B) Social & Behavioral Sciences
Course title/number/credits
Emergencies, Disasters, and Catastrophes/EMGT.101/3 credits
Catalog description
“An overview of emergencies, disasters, and catastrophes from social, political,
historical, policy, environmental, international and cross-cultural perspectives. Focuses
on differences in these events in terms of scale as well as cause from the disaster phase
approach.”
Students for whom the course is intended (only if applicable), e.g., chemistry for students with
good preparation in high school math and science
Science.
This course is offered as a course to students from across the campus who are
interested in the complex and diverse impacts of emergencies, disasters, and
catastrophes on human societies and welfare. The course is also a requirement for the
emergency management minor and major.
Prerequisites for courses shall be only other general education courses and may not exclude
students from any major other than that of the department offering the course)
EMGT. 101 does not have a prerequisite.
2. Textbook(s)/Course Materials/Library Materials on Reserve (if required)
Main Text (#1)
Title:
Emergency Management: The American Experience 1900-2005
Author
Rubin, C. B. (ed.)
Edition
2007
Publisher
Fairfax, VA: Public Entity Risk Institute (PERI)

Main Text (#2)
Title:
Introduction to Emergency Management
Author
Lindell, M.K., Prater, C., & Perry, R.W.
Edition
2007
Publisher
Hoboken, NJ: John Wiley & Sons, Inc.
Additional Required Readings (Selected Chapters)
1. Sylves, R. (2008). Disaster policy and politics. Washington, DC: CQ Press.
2. Mileti, D. (ed.) (1999). Disasters by design. Washington, DC: John Henry Press.
3. Tierney, K., Lindell, M., & Perry, R. (2001). Facing the unexpected: Disaster
preparedness and response in the United States. Washington, DC: John Henry
Press.
4. Quarantelli, E. (2005). Catastrophes are different from disasters: Some implications
for crisis planning and managing drawn from Katrina.
5. Berke, P., Kartez, J., & Wenger, D. (1998). Recovery after disaster: Achieving
sustainable development, mitigation, and equity. Disasters, 17(2).
6. Auf der Heide, E. (1989). Disaster response. St. Louis, CV Mosby.
Assignment Readings
Students will complete six homework assignments asking students to address questions
about a hazard (e.g., earthquake), hazard events (e.g., San Francisco earthquake), and
a catastrophe. These topics are assigned/selected at the beginning of the semester and
coordinate with topics to be covered in class lectures. Students must do additional,
outside reading for their homework questions, use their readings as evidence to support
their answers, and be prepared to participate in class discussion when the topic is
covered in class.
3. Intended Course Outcomes and Their Relationship to General Education
List course outcomes in measurable terms and identify the associated general education
outcome(s) by number.
General Education Outcome #3:
#3.
Comprehend the concepts and perspectives needed to function in national and
international societies.
Emergencies, disasters, and catastrophes are NOT just natural or technological events.
Recent international events—the Haiti and Chili earthquakes and 9/11, recent national
events—Hurricanes Katrina and Wilma, and recent regional events—the 1997 and 2009
Red River floods, all illustrate that disasters can strike at the very heart of societies and
fundamentally alter their future and perhaps, threaten their survival. In the last two
decades, many of our students have been exposed to one of the worse earthquakes
ever (2010 Haiti), to one of the worse tsunamis ever (2005 Southeast Asia), to one of the
worse floods ever (1993 Mississippi flood), to one of the worse hurricanes ever (2005
Katrina), and to the worse terrorist event ever on U.S. soil (9/11). There can be little
question in our students’ minds of the importance of disaster- and emergency
management-related concepts and perspectives to the functioning of national and
international societies. There also can be little question that disasters affect all aspects
of society—such as social structure, political structure, architecture, and infrastructure,
and that such structures not only are impacted by disasters but affect the impact of
disasters. Should a major quake hit California, another major hurricane hit the southeast
U.S., or climate change begin to significantly alter ocean levels, the lives of every

student in class and every U.S. citizen, will be affected by the human misery, by the
destruction, and by the need for our nation to re-allocate resources. When it comes to
disasters, it is not a matter of if but it is a matter of when.
Consistent with the orientation of the social and behavioral sciences, EMGT.101 focuses
on human behavior in disasters. It is humans that prepare for, mitigate against, respond
to, and recover from emergencies, disasters, and catastrophes. The extent to which
humans do so successfully is a product of larger historical and cultural forces. While
potential EMGT.101 students may be enticed by the excitement associated with the
course’s subject matter, EMGT. 101 emphasizes the importance of larger historical and
social forces in understanding the final outcomes of emergencies, disasters, and
catastrophes.
The focus of the course is largely on disasters and catastrophes in one nation, the
United States. There are two reasons for this focus. First, the course is structured
around several issues that are addressed in parallel throughout the course and are
addressed most succinctly if the focus is kept on the United States. These issues
include: a) presenting historical information on major U.S. disasters, b ) discussing how
these disasters illustrate evolving approaches to mitigation, preparedness, response,
and recovery—the four basic phases in emergency management, and c) examining how
these disasters have led to changes in what is considered to be the appropriate roles of
local, state, and federal governments in disaster. Addressing these issues in parallel
creates a strong base for students to understand how our nation is likely to respond in
the advent of disaster. Upon completion of the course, students should understand what
to expect individuals and organizations to do, who is likely or not likely to help, and how
best to prepare and mitigate against the inevitable disasters to come.
Second, our national focus is generalizable. For example, the four phases of emergency
management are generic to disasters world-wide and can be used as a conceptual
framework for comparing how different cultures approach disasters (e.g., varying cultural
definitions of disaster causation—God versus nature—can lead to variations in national
preparedness planning). Thus, the course does provide students with concepts and
perspectives that aid in comparing and contrasting the impact of disasters
internationally.
Finally, with respect to Outcome #3, we seek to fulfill the following specific objectives.
Students should be able to:
explain why disasters are fundamentally social, not natural, events,
articulate how humans interact with hazards in the United States to produce hazard
events;
describe the role of social structure in determining why, where, and when disasters
occur, and
describe the role that individuals and local communities play in creating and reducing
vulnerability to hazards.
General Education Outcomes #6:
#6.
Integrate knowledge and ideas in a coherent and meaningful manner.
The EMGT.101 course contains a variety of apparent contradictions for students to
integrate in a coherent and meaningful manner. First, as noted above, students need to
grasp the apparent contradiction that dealing with disaster is mostly a matter of dealing

with humans, not nature. Second, students must appreciate that a nation’s disaster
policies reflect a nation’s values, not necessarily what research has shown to be “best
practices” in emergency management. Third, “one size does not fit all” in the sense that
“best practices” in one culture are not necessarily the “best practices” for a different
culture. And, finally, completing the assignments in EMGT. 101 requires students to
consult with sources of information from diverse disciplines (e.g., from sociology to
engineering) to understand how humans behave in disasters.
Specific to Outcome #6, we have the following objectives. Students should be able to:
distinguish between myths about hazard events and human behavior during hazard
events and what research has shown to be true of hazard events; and,
understand the issues, choices, and trade-offs involved in preparing for, responding to,
mitigating against, and recovering from hazard events.
Additional Outcomes Focused on Emergency Management
By the conclusion of the course, students will be able to:
describe hazards and how they vary;
distinguish between emergencies, disasters, and catastrophes;
identify and describe basic concepts in emergency management.
4. Student Activities to Promote General Education Outcomes
(e.g., attending lectures, participating in discussions, reading and integrating perspectives and
information, conducting experiments, etc.)
Students will be encouraged through the course point system to attend class regularly,
participate in class discussion, do a variety of application homework assignments, and
be prepared for pop quizzes. Specifically, assessment activities include multiple,
knowledge-based, course assessments (pre and post) for Department assessment, six
homework assignments, three pop quizzes, and three exams. The result is 15 different,
knowledge-based assessments.
5. Evaluation of General Education Outcomes
(organized by the general education outcome identified under heading three)
What methods of evaluation do you use to measure each general education outcome (e.g.,
midterm, final, quizzes/tests, papers, attendance, class participation, questions, discussions
after class)? What criteria do you use to judge if a general education outcome has been met?
Please provide specific examples of methods and criteria for each outcome. Please link each
example to the specific student activities noted under heading four for each outcome, and
explain how each example provides evidence for a specific element in the General Education
Rubric for that outcome. If this course is also offered online or in a web-based format, please
note this and indicate to what extent the evaluation of each outcome differs.
Assessment of Outcome #3:
#3.
Comprehend the concepts and perspectives needed to function in national and
international societies.
The course is organized around the concepts of emergencies, disasters, and
catastrophes as qualitatively and quantitatively distinct phenomena. Emergencies are
specific events such as a traffic accident that are largely the purview of first responders.
Disasters are larger events that compromise the functioning of significant social groups
and require coordination among diverse organizations within and outside the area

affected. Catastrophes are events that exceed the capacity of even an entire nation to
effectively address. Much of the course focuses on the latter two concepts, disasters
and catastrophes, by discussing in some detail such major events that have occurred in
U.S. history. At the conclusion of the lecture material for each hazard event, students
are asked the following questions to extract lessons learned from the specific event
(taken from a PowerPoint template):
LESSONS
 What can we learn from how humans, organizations, and/or government created,
interacted with, or coped with the disaster you studied?
 To what extent do you think humans, organizations, and/or government have
learned the lessons available following the event?
The perspective being emphasized in the above questions is the role of humans in
making a hazard event a disaster or catastrophe. All levels of human organization from
the family to the nation to the international community play a role in preparing for,
mitigating against, responding to, and recovering from disaster. As the earthquake in
Haiti has illustrated, a disaster is not just about nature, it is also about the pre-existing
status of a nation’s infrastructure, its economy, its social structure, and it’s about how
well help is coordinated once the event has occurred. This is a fundamental social
science perspective we wish students, majors and non-majors in emergency
management, to absorb from the class.
How students answer the “Lesson” questions in class after each historical event is one
form of assessment. In addition, essentially the same questions are repeated on all six
homework assignment worksheets. The worksheets also ask the following questions:
a) What activities or measures did humans, organizations, and government undertake to
reduce the likelihood of disaster or to reduce its impacts? b) What role do humans,
organizations, and government play in the creation of or aggravation of hazard event
vulnerability? and c) How prepared do you think the United States would be to respond
and recover from the disaster you chose? Thus, there are multiple channels of
assessment and multiple measures in each channel in an effort to assess students’
achievement of Outcome #3.
Assessment of Outcome #6:
#6.
Integrate knowledge and ideas in a coherent and meaningful manner.
As with Outcome #3, Outcome #6 is assessed through multiple channels and multiple
measures. First, it is key for students to appreciate the disaster phase cycle of
preparedness, mitigation, response, and recovery and to be able to see these phases as
the develop in a variety of hazard events. To assess this, the following questions are
asked at the conclusion of each disaster/catastrophe that is discussed in class (taken
from a PowerPoint template):
DISASTER PHASE CYCLE
 Which phase of the disaster cycle does this disaster help us understand?
 What are some of the activities and tasks that we learned take place (or should
take place) in this phase?
Second, students are asked to integrate their knowledge of specific disasters with larger
macro level phenomena present at the time of each disaster. Unique economic, cultural,
and value dimensions are associated with the context of each disaster and need to be
integrated with students’ understanding of the disaster. Thus, the following PowerPoint

template is used to trigger such integration as part of classroom discussion following the
coverage of each disaster.
MACRO CONNECTION
 Economy
 Culture
 Values
Third, students are repeatedly asked to demonstrate their ability to integrate disaster
related concepts in each of the six homework assignments. In addition to the questions
discussed earlier under Outcome #3, homework questions that focus more concept
integration and Outcome #6 include the following: a) What are the characteristics are
associated with the hazard (e.g. speed of onset, frequency of occurrence, duration,
forewarning, speed of onset, and range of severity)? b) What kinds of activities or
actions can be (or have been) undertaken to minimize or prevent damage from this
hazard to humans, property, and/or the environment? c) In your opinion have these
kinds of activities been undertaken to the degree necessary to have the impacts
resulting from this hazard be termed an emergency? Why or why not? d) To what extent
do you think the impacts would be the same or different if the hazard event were to
occur today (i.e. would it still be a disaster or an emergency, would the impacts be
greater or less)? Why or why not? e) Is there anything you found thought provoking
about the disaster you investigated? f) What characteristics do you think would make the
incident a catastrophe (as opposed to an emergency or disaster)? g) What issues would
humans, organizations, and government have to contend with as a result of a
catastrophe such as the one you researched that they would not have to contend with
during a “routine” disaster? and h) What kinds of activities or actions can be (or have
been) undertaken to minimize or prevent damage from this hazard to humans, property,
and/or the environment?
Finally, a standard evaluation rubric is used to grade each of the homework
assignments, and a major focus of the criteria is on analysis, originality, and the
inclusion of evidence in the answers students provide to the above mentioned questions.
Specifically, each homework assignment is worth 30 points and 25 of those points focus
on content and ability to discuss “knowledge and ideas in a coherent and meaningful
manner.” The grading format for Outcome #6 is presented in Table 1 below.

Table 1. Homework Evaluation Criteria
Content
Analysis
and
Originality

Evidence

15
Excellent
analysis of
topic is
evident.
Demonstrates
student’s clear
grasp and
ownership of
material.
Response to
topic is
original and
demonstrates
insight into
topic.
10
Ideas are well
developed
with
significant and
persuasive
evidence.
Use of
supporting
evidence is
both apropos
to the points
being made
and thorough.
Writer
consistently
and
accurately
references or
cites
supporting
information.

12
Analysis is
good. Student
establishes
clear
familiarity with
material.
Response to
topic
demonstrates
careful
thought on
the topic.

9
Analysis of topic
is superficial.
Student
establishes they
are adequately
familiar with
material.
Response to
topic is
appropriate but
needs more
sustained
thinking.

6
Topic is
addressed
inadequately.
Writing does
not clearly
demonstrate
the student’s
thought on or
knowledge of
the topic.

3
Inappropriate
topic. Little
thought
evident.

8
Ideas are well
developed
with effective
evidence and
support.
Use of
supporting
evidence is
effective.
Writer
references or
cites
supporting
information
well.

6
Some ideas are
underdeveloped;
some key points
may lack
support.
Adequate
attempt is made
to support major
points and cite
sources.

4
Ideas lack
development,
are overly
generalized,
and/or
ramble.
Very little if
any evidence
or support
from course
materials is
used or cited.

2
No
development
of ideas.
No evidence
or support
from course
materials is
used or cited.

6. Schedule and Topics
(e.g., major assignments, exams/quizzes, projects, vacations, field trips or special activities,
unless provided in attached syllabus)
The schedule is provided on the attached syllabus.
If this course was is being submitted the Cultural Diversity or Global Perspectives
category please provide a short description and examples of how this course has
fulfilled, and will continue to fulfill, the following definitions:
We are not submitting the course as a means to fulfill either of the above two categories.
Cultural Diversity: Cultural Diversity focuses on the personal, interpersonal, and social effects
of students encountering the effects of differences among a variety of cultures.

-------------------------Global Perspectives: The focus of the Global Perspectives category is on analysis and
interpretation of issues that illustrate global interdependence.

For additional information, contact ndsu.gen.ed@ndsu.edu
Rev. 04/17/2008

Preface for Rubrics for General Education Outcomes
"The rubrics for the General Education Outcomes are guidelines. They are neither all-inclusive,
rigid rules, nor a scorecard. The Committee does not expect evidence for each possible aspect
of an outcome listed in each rubric; however, evidence for some of the criteria will be needed.
The Committee designed these rubrics to promote consistency in its evaluation of courses and
to assist faculty who are submitting courses for review. They will be used by the Committee in
its evaluation, and should be submitted by faculty as part of course packets.”
Revised 10/07/04

Outcome 3
Outcome 3: Comprehend the concepts and perspectives needed to function in
national and international societies.
The student has demonstrated the ability to:
1. Identify and explain
multiple concepts and
perspectives (such as
individualism, social
stratification,
monotheism, or racism)
used to analyze aspects
of national societies and
international societies.

2. Analyze aspects of
national societies and
international societies
with multiple concepts
and perspectives (such
as social privilege,
modernization, civic
culture, or division of
labor).
3. Apply multiple concepts
and perspectives (such
as globalization, costbenefit analysis,
fundamentalism, or
xenophobia) to
understand a
contemporary issue in
national societies and
international societies.

N/A
No
Somewhat
Yes
Evidence:
Key concepts include the following: a) emergencies, b)
disasters, c) catastrophes, and d) the disaster phase
cycle (mitigation, preparedness, response, and recovery).
Key perspectives include the following: a) the interaction
of human society and hazards to create hazard events; f)
the role of macro economic factors, such as culture, and
values, in disasters, and g) the role of federalism in
determining how different governmental units interact in
hazard events. Students must identify and explain these
concepts and perspectives multiple times in class
discussions, homework assignments, pop quizzes,
exams, and multiple, knowledge-based, course
assessments (pre- and post-course assessments).
N/A
No
Somewhat
Yes
Evidence:
The role of macro factors at the national and international
level in contextualizing disaster is explored with each
disaster event discussed in class. The macro factors
receiving the most attention are economic structure,
culture, social norms, and values. Assessment comes
mainly from class discussion of these factors.
N/A
No
Somewhat
Yes
Evidence:
The contemporary (and historical) issue being addressed
is disaster. Recent human-made and natural events such
as 9/11, Katrina, the 2005 tsunami, Haiti, and Chili all
demonstrate the nation-changing impact of disasters and
how these disasters often become international events.
A dozen such events are discussed during the course,
and after each event, a standard set of concept- and
perspective-focused questions (e.g., about the human
role in disaster, the role of federalism in disaster
response, and macro, contextual factors) is asked as a
part of class discussion.

4. Evaluate the strengths
and weaknesses of
multiple concepts and
perspectives (such as
nationalism, cognitive
dissonance, gender roles,
or acculturation)
employed to understand
national societies and
international societies.

5. Describe the basic
assumptions (such as
economic individualism or
social roles) and evidence
(such as quantitative
versus qualitative, or
primary versus
secondary) used by the
discipline studied to
understand national
societies and international
societies.

6. Understand how new
knowledge is created
(such as by surveys or
archival research) and
evaluated (such as
multiple causation) by the
discipline studied to
understand national
societies and international
societies.
7. Other. Please specify.

N/A
No
Somewhat
Yes
Evidence:
With each disaster case study, students are asked to
evaluate the role of society in creating and interacting
with disaster. These studies frequently highlight the
contradictions of capitalism (e.g., triggering vulnerabilities
vs. promoting economic benefit for elite stakeholders
during recovery), the uneven emphasis in society on the
different disaster phases (e.g., response vs. mitigation),
and the very different impacts of major disasters on
distinctly different social structures (e.g., Grand Forks vs.
New Orleans or Haiti vs. Chili).
N/A
No
Somewhat
Yes
Evidence:
Emergency management and disaster studies are
permeated with critical and controversial macro and micro
assumptions that vary over time and internationally.
Macro assumptions focus on what a given society and a
given time assumes about issues such as who is
responsible to prepare for disaster, who is responsible to
help following a disaster, and how that help should be
organized (e.g., via a centralized or decentralized
approach). Micro assumptions focus on what humans
are expected to do in a disaster (e.g., act rationally vs.
irrationally, loot vs. help their neighbor, converge vs.
disperse, maintain their roles vs. engage in role
abandonment, etc.). The introductory course introduces
these conflicting assumptions and shows how these
assumptions have consequences in the application of
emergency management systems to real-life disasters.
N/A
No
Somewhat
Yes
Evidence:
The various worksheet assignments required throughout
the course require students to document their sources of
evidence. In addition, an explicit effort is made to
demonstrate that disaster research which often focuses
on individual disasters ultimately must be a cumulative
science. Explicit hypotheses are offered and “tested” with
evidence presented in the literature.
N/A
No
Somewhat
Yes
Evidence:

Evidence = evidence from student activities in course; Revised 10/07/04 Expires
09/09/09

Outcome 6
Outcome 6: Integrate knowledge and ideas in a coherent and meaningful manner.
Integrate knowledge and ideas in a coherent manner.
The student has demonstrated the ability to:
1. Identify and
organize
information
relevant to a
question or issue.

N/A
No
Somewhat
Yes
Evidence:
A set of key questions frames all of the class discussions and all
of the homework assignments in the course. The questions
reflect the outcome objectives of the course and the repeated
application of these questions to multiple disaster case studies
should help students learn how to identify and organize
information relevant to these key issues. In addition, the grading
format sheet emphasizes the importance of organizing one’s
discussion of material (see syllabus grade format attachment).
2. Synthesize
N/A
No
Somewhat
Yes
information to
Evidence:
address a
The class lectures on each disaster incorporate multiple sources
question or issue
of information including scholarly journal articles and electronic
from a variety of
media (e.g., YouTube excerpts on various hazard events). In
sources (such as
addition, students must identify and use resource material for
personal
each of their homework assignments. Finally, these assignments
observation,
are structured in the famous jig-saw classroom format where
scholarly journals, students must work in class to share information each student
monographs,
has on his or her assigned disaster for that class period.
electronic media). Students must be attentive to what others have to offer because
all of the assigned disasters are covered on exams.
3. Integrate a variety N/A
No
Somewhat
Yes
of perspectives
Evidence:
and points of view The history of disaster management in the U.S. is one of
to address a
conflicting points of view on the role of the individual versus the
question or issue. government, on the role of local governments versus the federal
government, and on the value of decentralized versus centralized
approaches to disaster management. These views are fully
explored from disaster to disaster.
4. Other. Please
N/A
No
Somewhat
Yes
specify.
Evidence:
Evidence = evidence from student activities in course; Revised 10/21/04; Expires
10/21/09;

Integrate knowledge and ideas in a meaningful manner.
The student has demonstrated the ability to:
1. Identify significant
patterns from
information relevant
to a question or
issue.

2. Identify significant
patterns from the
variety of points of
view and
perspectives
relevant to a
question or issue.

3. Evaluate the
significance of
various points of
view and
perspectives
relevant to a
question or issue.

N/A
No
Somewhat
Yes
Evidence:
The multi-disciplinary background of emergency management
(discussed below in #6) allows instructors of EMGT. 101 and
other emergency management courses to analyze human
events, such as disasters and catastrophes, from diverse
disciplinary perspectives. The information to analyze includes
macro and micro level events in any given disaster. The tools
for analysis come from a variety of disciplines (e.g., sociology,
geography, history, political science, etc.). EMGT. 101
introduces this multi-disciplinary approach to pattern
identification that is part of the entire major. (In fact, an elective
course in our major, Disaster Analysis, explicitly pursues this
approach across 5-8 different disciplines.)
N/A
No
Somewhat
Yes
Evidence:
The history of disasters and emergency management in the
United States has been one of major swings in what is assumed
to be “best practices” with these swings based on radically
different views of human nature. This pendulum pattern is a
significant pattern itself and is repeatedly noted as the course
progresses. Still, there also has been an overall trend toward
greater emphasis on the role of the government versus the
individual in disaster response, on the role of the federal
government versus local governments, and on the role of
centralized versus decentralized response plans. These shifts
reflect larger cultural shifts in what is concerned to be
acceptable “helping behavior” and an increasingly complex,
interdependent society.
N/A
No
Somewhat
Yes
Evidence:
Students are asked to consider why disasters happen, why
disasters vary in impact, and why disasters seem to be causing
increasing devastation. In addressing these questions,
students must evaluate the significance of different explanations
(e.g., meteorological, social, economic, and cultural
explanations). A major goal of the course is to shift how
students evaluate disasters—a shift from a view of disasters as
primarily natural events to a view of disasters as primarily
human events.

4. Integrate
information to gain
new insights
relevant to a
question or issue.

5. Integrate
perspectives and
points of view to
gain new insights
relevant to a
question or issue.

N/A
No
Somewhat
Yes
Evidence:
The focus of the course is integration. This focus is addressed
by highlighting general patterns across a wide array of distinct
disasters that are covered in class, in homework assignments,
and in class discussions (e.g., the jig-saw format discussed
earlier).
N/A
No
Somewhat
Yes
Evidence:
As noted earlier, basic assumptions about how humans should
respond to disaster have changed substantially throughout U.S.
history and differ considerably from nation to nation. These
different assumptions represent different perspectives about
how humans will behave in disaster and how organizations can
best respond. Most of students have only experienced disaster
indirectly and only within the context of current assumptions
about how best to respond. Introducing students to a historical
pattern of shifting assumptions allows students to see
assumptions for what they are, to try to integrate them, and to
uncover insights that sometimes highlight contradictions
between assumptions and actual data on human, disaster
behavior.

6. Other. Please
specify.

N/A
No
Somewhat
Yes
Evidence
Emergency management is deceptive as a field. At first glance,
Discuss the
it appears to be a rather narrow endeavor primarily focused on
relationship of
responding to disasters. Perhaps, emergency managers need
emergency
to know some tactical information, learn the skills of firstmanagement to
responders, and learn about various laws and regulations. And,
other liberal arts,
unfortunately, a significant number of current emergency
business, and
managers actually do see the field this way. However, a central
technological
goal of the EMGT. 101 course is to communicate an entirely
disciplines.
different view of emergency management. It is a field moving
toward becoming both its own discipline and profession. It is
also a field that is truly integrative relying for much of its
knowledge base on virtually all of the liberal arts, business, and
technological (e.g., engineering and architecture) disciplines
present at a major university. A recent text in emergency
management included over 30 chapters written by professionals
in distinct disciplines demonstrating the connections between
different areas of disciplinary expertise and emergency
management. Disasters and catastrophes are multidisciplinary, general education events! This unique level of
multi-disciplinary integration is inherent to emergency
management.
Evidence = evidence from student activities in course;
Revised 10/21/04; Expires 10/21/09;

EMGT 101: Emergencies, Disasters, and Catastrophes
Mondays, Wednesdays, and Fridays 10:00 a.m-10:50 a.m.
Family Life Center (FLC), Room 313
(PROPOSED GENERAL EDUCATION VERSION)
Instructor
Jessica Jensen
Email: ja.jensen@ndsu.edu
Office Location: TBD
Phone: (701)219-4293
Office Hours
Monday, Wednesday, and Friday from 11:00-12:00p.m., or by appointment. Students
email or call or text me at (701)219-4293 with questions or to arrange meetings. I will
also be logged into Facebook during my office hours in case anyone would like to post a
question or IM with me.
Catalog Description
“An overview of emergencies, disasters, and catastrophes from social, political,
historical, policy, environmental, international and cross-cultural perspectives. Focuses
on differences in these events in terms of scale as well as cause from the disaster phase
approach.”
Course Goal
The goal of the course is to provide students with a basic understanding of emergencies,
disasters, and catastrophes, and how the United States creates, interacts, and copes with
these events. To accomplish this goal, the course will simultaneously pursue three
themes: 1) the history of hazard events in the United States, 2) ways human beings can
change the impacts of disasters, and 3) the way the management of hazard events has
changed over time in the United States.
General Education Intended Student Objectives
This course can be used to fulfill three credits of the Social and Behavioral Sciences
requirement for General Education. Courses in the Social and Behavioral Sciences
Category (#7-B) must use “scientific methods to analyze the behaviors, structures, and
processes of individuals and groups.” As a General Education course, EMGT. 101 must
address specific outcomes identified by the university’s General Education Committee.
While it is hoped that this course addresses most, if not all, of the General Education
outcomes, we need to focus on two. The two that have been identified for this course are
the following (Outcomes 4 and 6 from the General Education list of Course Outcomes):

General Education Outcome #3:
#3.
Comprehend the concepts and perspectives needed to function in national
and international societies.
Emergencies, disasters, and catastrophes are NOT just natural or technological
events. Consistent with the orientation of the social and behavioral sciences,
EMGT.101 focuses on human behavior in disasters. It is humans that prepare for,
mitigate against, respond to, and recover from emergencies, disasters, and
catastrophes. The extent to which humans do so successfully is a product of
larger historical and cultural forces. While potential EMGT.101 students may be
enticed by the excitement associated with the course’s subject matter, EMGT. 101
emphasizes the importance of larger historical and social forces in understanding
the final outcomes of emergencies, disasters, and catastrophes.
The focus of the course is largely on disasters and catastrophes in one nation, the
United States. There are two reasons for this focus. First, the course is structured
around several issues that are addressed in parallel throughout the course and are
addressed most succinctly if the focus is kept on the United States. These issues
include: a) presenting historical information on major U.S. disasters, b )
discussing how these disasters illustrate evolving approaches to mitigation,
preparedness, response, and recovery—the four basic phases in emergency
management, and c) examining how these disasters have led to changes in what is
considered to be the appropriate roles of local, state, and federal governments in
disaster. Addressing these issues in parallel creates a strong base for students,
whether emergency management majors or not, to function on our national scene
in the advent of disaster. The history of managing disasters largely reflects
shifting understandings of these fundamental concepts.
Second, our national focus is generalizable to many international situations. For
example, the four phases of emergency management are generic to disasters
world-wide and can be used as a conceptual framework for comparing how
different cultures approach disasters (e.g., varying cultural definitions of disaster
causation—God versus nature—can lead to variations in national preparedness
planning). Thus, the course does provide students with concepts and perspectives
that aid in comparing and contrasting the impact of disasters internationally.
Finally, with respect to Outcome #3, we seek to fulfill the following specific
objectives. Students should be able to:
explain why disasters are fundamentally social, not natural, events,
articulate how humans interact with hazards in the United States to produce
hazard events;
describe the role of social structure in determining why, where, and when
disasters occur, and
describe the role that individuals and local communities play in creating and
reducing vulnerability to hazards.
Assessment of Outcome #3 will take place via class discussion, homework
assignments, and exams. Specifically, these assessements will repeatedly ask you
to discuss the role of human social organizations, such as the nation-state, in
creating and interacting with disaster.

General Education Outcomes #6:
#6.
Integrate knowledge and ideas in a coherent and meaningful manner.
The EMGT.101 course contains a variety of apparent contradictions for students
to integrate in a coherent and meaningful manner. First, as noted above, students
need to grasp the apparent contradiction that dealing with disaster is mostly a
matter of dealing with humans, not nature. Second, students must appreciate that
a nation’s disaster policies reflect a nation’s values, not necessarily “best
practices” in emergency management. Third, one size does not fit all in the sense
that “best practices” in one culture are not necessarily the “best practices” for a
significantly different culture. And, finally, emergency management is for
everyone—it is a human function from the household level on up, not just a
government function moving from the top down. Integrating these contradictions
and living with them during the course should enhance students’ appreciation for
such complexities involved in preparing for, mitigating against, responding to,
and recovering from both natural and human-made disasters.
Assessment of Outcome #6 will take place via class discussion, homework
assignments, and exams. Specifically, these assessments will repeatedly ask you
to use the disaster phase cycle and macro factors such as the economy to
understand specific hazard events.
Additional Course Objectives
As part of this course, students will
become more comfortable with thinking critically, articulating thoughts and
opinions, synthesizing material from multiple sources and points of view, and
conducting research related to some emergencies, disasters, catastrophes, and why
they occur where they do, when they do, and how they do in the United States;
understand the issues, choices, and trade-offs involved in preparing for,
responding to, mitigating against, and recovering from hazard events in the
United States; and,
understand the role that individuals and local communities need to play in
reducing vulnerability to hazards and increasing resilience.
have gained familiarity with the emerging profession and principles of emergency
management;
By the end of this course, students will be able to
describe hazards and how they vary;
distinguish between emergencies, disasters, and catastrophes;
articulate some of the ways humans interact with hazards in the United States to
produce hazard events;
relate key hazard events in the history of the United States and their influence on
emergency management;
distinguish between myths about hazard events and human behavior during
hazard events and what research has shown to be true of hazard events; and,
identify and describe basic concepts in emergency management.

Course Expectations
1. Participation:
Students are expected to come to class with readings and other assignments
completed. When in class, students are expected to engage in dialogue about the topic
under discussion. Students can engage in dialogue by asking questions, by voicing
their opinion, or by following up on a comment made by another student or the
instructor.
2. Behavior:
Students are expected to exhibit courtesy to the instructor and to other students during
class time by not engaging in disruptive behavior (e.g., talking/whispering when the
instructor or another student is speaking, answering their cell phone, texting, using
their laptop computers to surf the internet or check email). Students engaging in
behavior determined inappropriate by the instructor will be warned once. At the
second incident, the student will be asked to leave the classroom for the remainder of
the class period. A third incident will result in consultation with the Chair of the
Department of Sociology, Anthropology, and Emergency Management to initiate
cancellation of the student’s registration in the course.
3. Attendance:
The instructor expects students to attend class each day. Because this is an
introductory level 101 course, the instructor will deliver the course material primarily
through in-class lecture and multi-media presentations. Therefore, in order for
students to succeed in the class they must regularly attend. Yet, the instructor also
recognizes that there are, at times, valid reasons a student must miss class. Please see
the assignments and evaluation sections of this syllabus for more information about
the grading of attendance.
4. Diversity:
This course, like North Dakota State University, seeks to create an environment
where equal opportunity is guaranteed and diversity is welcomed, respected, and
appreciated for all individuals without regard to age, color, disability, gender identity,
marital status, national origin, public assistance status, sex, sexual orientation, status
as a U.S. veteran, race, religion, or participation in lawful activity off the employer's
premises during nonworking hours which is not in direct conflict with the essential
business-related interests of the employer. In addition to the aforementioned
individual characteristics that represent aspects of diversity, participants in the course
may also observe diversity in thinking, opinion, beliefs, and argument in our course.
Participants in this course are expected to welcome, respect, and appreciate diversity
as well as seek opportunities to learn from diversity as it manifests itself in our
course.

5. Academic Honesty:
The academic community is operated on the basis of honesty, integrity, and fair play.
Occasionally, this trust is violated when cheating occurs, either inadvertently or
deliberately. NDSU University Senate Policy, Section 335
(http://www.ndsu.nodak.edu/policy/335.htm) will serve as the guideline for cases
where cheating, plagiarism, or other academic improprieties have occurred. All
student work must be done in a manner consistent with this policy. Students who
violate the policy will be subject to failure of the assignment, test, or course,
depending on gravity of the offense and the circumstances of the particular case
(Policy 335, 2, b).
6. Special Needs:
Students with disabilities who need accommodations in this course are encouraged to
speak with the instructor as soon as possible to make appropriate arrangements for
these accommodations. This publication will be made available in alternative
formats upon request.
Assignments
Assessments
Pre, Mid, and Post Assessment (10 points each)
Course participants will complete a pre, mid, and post-assessment of their knowledge
related to the material and topics covered in the course and/or their learning style. The
due dates for the assessments are listed in the Course Schedule. The instructor will
distribute the assessments in paper format or post a link to the assessments in the
Assignments section of Blackboard.
The assessments are evaluated for completion only. They are NOT tests and are NOT
graded for accuracy of your answers. The assessments are for the instructor to gauge
student learning and/or needs related to learning style from the beginning to the end of
the course.
Ongoing Feedback (Not graded)
Students in the course will have the opportunity to provide feedback, suggestions, and/or
raise issues, problems, or concerns anytime throughout the semester. Students will be
able to provide their feedback anonymously if they wish. To provide your input, simply
go to the Assignments section of Blackboard, click on the Ongoing Feedback link, write
your comments and submit. The instructor will check the Ongoing Feedback submissions
each week.
Plagiarism Training Module (20 points)
By January 27, all course participants must have taken Indiana University Bloomington’s
Plagiarism Training Module (available for free at https://www.indiana.edu/~istd/),
printed off their certificate of completion, and turned it into the course instructor. Make
sure that you click on the test link and take the test for non-IU students towards the
bottom of the test web page.

NOTE: No homework assignments will be evaluated until a student’s plagiarism training
module certificate is submitted to the instructor. Homework assignments will be
considered late each day until the plagiarism training module certificate is submitted.
Please see late policy for additional information on the consequences of late assignments.
Attendance (185 points)
Students will receive 5 points for attending class each day. The first day attendance will
be taken is January 25, 2010. While there are no points associated with the first few times
this class will meet, some of the most important information students will receive in the
class will be covered. It would be a mistake for one to assume that because there are no
attendance points that class could be missed. Points for attendance will be awarded based
on whether or not a given student attended class on that day for the full class period.
Should the school be closed for any period of time (e.g., 1 day, half semester), classes
will be offered in a format compatible with Blackboard (i.e., Jing videos, audio files,
Wimba, etc.). The course schedule in the syllabus will be changed to adapt to whatever
new circumstances exist; and, new assignments will be developed to ensure student
learning in an online environment. In the event of school closing for any period of time,
attendance points will be awarded based on students viewing online materials.
There will be no make-ups for any attendance points associated with a class day;
however, at the end of the semester students will be given 20 points. Students may
“budget” these points. If a student were to have missed less than four days over the
course of the semester, the points will become extra credit.
Reading Assignments (not graded)
There will be reading assignments most weeks in the course. Some readings will be
required by the instructor, and some reading will be associated with homework
assignments for the course. Students will choose a hazard, 4 hazard events, and a
catastrophe to research during the semester. What students read to support their
completion of homework assignments will be entirely self-directed. Please see the
required readings below for details about the required texts for the course; and, please see
the tentative course schedule for specific reading assignments associated with each week
of the course.
Required Readings:
1. Rubin, C.B. (ed.) (2007). Emergency management: The American experience
1900-2005. Fairfax, VA: Public Entity Risk Institute (PERI).
2. Lindell, M., Perry, R., Prater, C. (2006). Introduction to emergency
management. Hoboken, NJ: Wiley and Sons.
3. Other materials as assigned. Available on Blackboard or through the library.
Homework (180 points)
Students will complete six short homework assignments throughout the semester.
Worksheets to guide student completion of homework assignments are available on

Blackboard in the Assignments section. Each homework assignment will be worth 30
points. The manner in which the homework assignments will be evaluated is depicted in
Appendix A: Grading Rubric for Homework Assignments attached at the end of this
syllabus. Homework assignments will have to be submitted to the instructor through Safe
Assign in the Assignments section on Blackboard by class time on the date due.
Quizzes (approximately 60 points)
Students will be given three “pop quizzes” during the semester. Each quiz will be worth
up to 20 points. There are no make-ups for missed quizzes. Quizzes will be comprised of
some combination of multiple choice, true and false, matching, and fill-in-the-blank
questions. Quizzes will be evaluated on the basis of student identification of the correct
answer to the quiz prompts/questions.
Exams (300 points)
There will be three exams worth 100 points each. The exams may be in-class or take
home. The exams will include one or more essays and possibly some combination of
multiple choice, true and false, matching, and fill-in-the-blank questions. The manner in
which the essay portion of the exams will be evaluated is depicted in Appendix B:
Emergency Management Program Grading Rubric for Writing Assignments attached at
the end of this syllabus.
Evaluation
Grade Scale
Scale
Graded Item

Letter Grade
Points

Percentage
Point Range

Assessments
Plagiarism Training
Module
Attendance
Homework
Quizzes
Exams

30
0

Total

185
180
60
300
755

679.5-755
604-678.5
528.5-603
453-527.5
Less than 453
4%
0%

Percentage
Range
90-100%
80-89%
70-79%
60-69%
Less than 60%

Letter Grade
A
B
C
D
F

24.5%
23.8%
8%
39.7%
100%

Late Policy
Late assignments will receive a 10% reduction of possible points per day (Saturdays and
Sundays included). Late assignments will only be accepted for five (5) calendar days

after the original due date. If you know you will have difficulty getting an assignment
done on time, please see the instructor in advance.
Extra Credit
Sometimes the instructor will give students the opportunity to earn extra credit in the
course. When students complete a given activity for extra credit, the instructor will give
students extra credit slips that state the students name and the amount of extra credit
earned. It is the students’ responsibility to keep track of their extra credit slips and turn
them in to the instructor at the end of the semester.

Tentative Course Schedule
Date

Topic

Assignments

Week One: January 11-January 15
13 Course Introduction

Assignment(s):
Complete Pre-assessment on
Blackboard, due 1/20
Complete Plagiarism Training Module,
due 1/25
15 Emergencies, Disasters, Catastrophes in Reading(s):
Human History and Western Civilization
None

Week Two: January 18-22
18 NO SCHOOL—MARTIN LUTHER
KING, JR. DAY
20 Theoretical Framework and Definitions

22 Hazards and Varying Events

Week Three: January 25-29
25 Hazards and Varying Events
27 Hazards and Varying Events
29 Emergencies

Week Four: February 1-5
1 Emergencies
3 Disasters and How we Managed Them
Pre-1950
5 Preparedness

Assignment(s):
Complete Pre-assessment on
Blackboard, due 1/20
Complete Plagiarism Training Module,
due 1/25
Reading(s):
None

Assignment(s):
Hazard Worksheet, due 1/25
Reading(s):
Chapter 4. Auf der Heide, E. (1989).
Disaster response. St. Louis, CV Mosby.
Available on Blackboard, Assignments
Section, Reading Folder.

Assignment(s):
None
Reading (s):
Chapter 9. Lindell, M., Prater, C., &
Perry, R. (2006). Introduction to
emergency management. Hoboken, NJ:
Wiley and Sons.

Week Five: February 8-12
8 Case Studies in Preparedness: The
Chicago Fire
10 Case Studies in Preparedness: Galveston
Hurricane
12 Case Studies in Preparedness: San
Francisco Earthquake and Fire

Week Six: February 15-19
15 NO SCHOOL—PRESIDENTS’ DAY
17 Preparedness
19 TEST ONE

Week Seven: February 22-26
22 Response
24 Case Studies in Response: Texas City
Explosions
26 Case Studies in Response: Alaska
Earthquake

Assignment(s):
Disaster Worksheet, Due 2/8

Reading(s):
Chapter 1, 2, and 3. Rubin, C.B. (ed.)
(2007). Emergency management: The
American experience 1900-2005.
Fairfax, VA: Public Entity Risk Institute
(PERI).

Assignment(s):
None
Reading(s): NEXT PAGE
Chapter 2. Tierney et al. (2001). Facing
the unexpected. Washington, DC:
National Academy of Sciences.
Available on Blackboard, Assignments
Section, Reading Folder.

Assignment(s):
Disaster Worksheet, Due 2/24
Reading(s):
Chapter 8 and 10. Lindell, M., Prater,
C., & Perry, R. (2006). Introduction to
emergency management. Hoboken, NJ:
Wiley and Sons. Available on
Blackboard, Assignments Section,
Reading Folder.

Week Eight: March 1-5
1 Case Studies in Response: Hurricane
Camille
3 Response
5 Disasters and How we Managed Them
1950-1978

Week Nine: March 8-12
8 Mitigation
10 Case Studies in Mitigation: Loma Prieta
Earthquake
12 Case Studies in Mitigation: Hurricane
Hugo

Week Ten: March 15-19
15 NO SCHOOL—SPRING BREAK
17 NO SCHOOL—SPRING BREAK
19 NO SCHOOL—SPRING BREAK

Assignment(s):
Mid-semester Assessment, complete on
Blackboard by 3/5.
Reading(s):
Chapter 4. Rubin, C.B. (ed.) (2007).
Emergency management: The American
experience 1900-2005. Fairfax, VA:
Public Entity Risk Institute (PERI).
Chapter 5. Tierney et al. (2001). Facing
the unexpected. Washington, DC:
National Academy of Sciences.
Available on Blackboard, Assignments
Section, Reading Folder.

Assignment(s):
Disaster Worksheet, Due 3/10
Reading(s):
Chapter 7. Lindell, M., Prater, C., &
Perry, R. (2006). Introduction to
emergency management. Hoboken, NJ:
Wiley and Sons. Available on
Blackboard, Assignments Section,
Reading Folder.

Week Eleven: March 22-26
22 Case Studies in Mitigation: Midwest
Floods of 1993
24 Mitigation
26 Disasters and How we Managed Them
1979-2000

Week Twelve: March 29-April 2
29 TEST TWO
31 Recovery
2 NO SCHOOL—EASTER BREAK

Week Thirteen: April 5-9
5 NO SCHOOL—EASTER BREAK
7 Case Studies in Recovery: Hurricane
Andrew
9 Case Studies in Recovery: Northridge
Earthquake

Assignment(s):
None
Reading (s):
Chapter 5. Rubin, C.B. (ed.) (2007).
Emergency management: The American
experience 1900-2005. Fairfax, VA:
Public Entity Risk Institute (PERI).
Chapter 5. Mileti, D. (ed.) (1999).
Disasters by design. Washington, DC:
National Academy of Sciences.
Available on Blackboard, Assignments
Section, Reading Folder.

Assignment(s):
None
Reading(s):
Chapter 11. Lindell, M., Prater, C., &
Perry, R. (2006). Introduction to
emergency management. Hoboken, NJ:
Wiley and Sons.

Assignment(s):
Disaster Worksheet, Due 4/7
Reading(s):
None

Week Fourteen: April 12-16
12 Case Studies in Recovery: Continued…
14 Recovery
16 The Changing Face of Emergency
Management ?: September 11, 2001

Week Fifteen: April 19-23
19 The Changing Face of Emergency
Management?: Hurricane Katrina
21 Disasters and How we Manage Them
Post-2001
23 Disasters and How we Manage Them
Post-2001

Week Sixteen: April 26-30
26 Catastrophes versus Disaster: Planning
Issues and Considerations
28 Catastrophes versus Disaster: Planning
Issues and Considerations
30 Potential Catastrophes

Assignment(s):
None
Reading(s):
Berke, P., Kartez, J., & Wenger, D.
(1998). Recovery after disaster:
Achieving sustainable development,
mitigation, and equity. Disasters, 17(2).
Available on Blackboard, Assignments
Section, Reading Folder.
Chapter 6. Rubin, C.B. (ed.) (2007).
Emergency management: The American
experience 1900-2005. Fairfax, VA:
Public Entity Risk Institute (PERI).

Assignment(s):
None
Reading(s):
Chapter 7 and 8. Rubin, C.B. (ed.)
(2007). Emergency management: The
American experience 1900-2005.
Fairfax, VA: Public Entity Risk Institute
(PERI).

Assignment(s):
Catastrophe Worksheet, Due 4/26
Reading(s):
Quarantelli, E.L. Catastrophes are
different from disasters: Some
implications for crisis planning and
managing drawn from Katrina. Newark:
DE: Disaster Research Center,
University of Delaware. Available on
Blackboard, Assignments Section,
Reading Folder.

Week Seventeen: May 3-7
3 Potential Catastrophes: Focus on New
Madrid
5 Emergency Management: The
Profession and Function Into the Future
7 Individual and Local Communities:
Their Role

Assignment(s):
None
Reading(s): NEXT PAGE
Chapter 14 and 15. Rubin, C.B. (ed.)
(2007). Emergency management: The
American experience 1900-2005.
Fairfax, VA: Public Entity Risk Institute
(PERI).

Finals Week: May 10-14
Final Exam: May 12, Wednesday, 8-10a.m.
*This schedule is tentative and is subject to change at the instructor’s discretion.*

Appendix A. Emergencies, Disasters, and Catastrophes
Homework Assignment Rubric
The following standardized grading rubric will be used to evaluate all homework assignments. Instructor
evaluations of student homework assignments will consider a minimum of two areas: Content and
Mechanics. The instructor may also choose to add additional considerations within each area and/or add
another area of evaluation to adapt the grading rubric to specific or unique homework assignments. The
point values within each evaluation area will remain the same for the semester unless the instructor adds to
or modifies the rubric. Should the instructor add to or modify the rubric, the instructor will inform students
of the point values within each evaluation area when the assignment is given to students.
Content
Questions

Analysis and
Originality

Evidence

2.5

2

1.5

1

.5

Student answers the
questions that were
asked clearly and
succinctly.

Student answers the
questions that were
asked.

Student attempts to
answer question asked,
but incorrectly or
inaccurately goes about
answering the questions.

Student makes a
minimal attempt to
answer questions
asked.

Student does not
attempt to answer
the questions
asked.

15

12

9

6

3

Excellent analysis of
topic is evident.
Demonstrates
student’s clear grasp
and ownership of
material. Response
to topic is original
and demonstrates
insight into topic.

Analysis is good.
Student establishes
clear familiarity
with material.
Response to topic
demonstrates
careful thought on
the topic.

Analysis of topic is
superficial.
Student establishes they
are adequately familiar
with material.
Response to topic is
appropriate but needs
more sustained thinking.

Topic is addressed
inadequately.
Writing does not
clearly demonstrate
the student’s
thought on or
knowledge of the
topic.

Inappropriate topic.
Little thought
evident.

10

8

6

4

2

Ideas are well
developed with
significant and
persuasive evidence.
Use of supporting
evidence is both
apropos to the points
being made and
thorough.
Writer consistently
and accurately
references or cites
supporting
information.

Ideas are well
developed with
effective evidence
and support.
Use of supporting
evidence is
effective.
Writer references or
cites supporting
information well.

Some ideas are
underdeveloped; some
key points may lack
support.
Adequate attempt is
made to support major
points and cite sources.

Ideas lack
development, are
overly generalized,
and/or ramble.
Very little if any
evidence or support
from course
materials is used or
cited.

No development of
ideas.
No evidence or
support from
course materials is
used or cited.

Mechanics

Grammar
and Spelling

2.5

2

1.5

1

.5

Perfect grammar.
Perfect spelling.

Few deviations
from standard
grammar.
Few spelling errors.

Occasional fragments or
other errors.
Occasional misspellings.

Repeated fragments
or other errors.
Repeated
misspellings.

Serious
grammatical errors
throughout.
Serious and
repeated errors in
spelling.

Appendix B. Emergency Management Program
Grading Rubric for Writing Assignments
The following standardized grading rubric will be used to evaluate all writing assignments, essays, and
papers in emergency management courses. Faculty evaluations of student writing will consider a minimum
of four areas: Structure and Organization, Content, Style, and Mechanics. Faculty may also choose to add
additional considerations within each area and/or add another area of evaluation to adapt the grading rubric
to specific or unique writing assignments. Prior to giving a writing assignment, faculty will inform students
of the point values within each evaluation area.
Structure and
Organization
Opening

Main Body

Conclusion

Content
Analysis and
Originality

Evidence

Style
Sentence Structure

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Introduction is
engaging and a thesis
statement clearly
tells the reader where
the writing
assignment is going
to take them.
Paragraph sequence
is logical; transitions
clarify relationships
of ideas. Paragraphs
are unified and
coherent.

Introduction is
informative and
thesis statement is
focused.

Introduction may be
weak. Thesis is
evident, but may need
sharper focus.

Introduction is
weak. Thesis is
weak.

No introduction
evident. No thesis
statement.

Sequence of
paragraphs is
logical; transitions
are generally
smooth.
Paragraphs are
unified and
coherent.
Conclusion is well
written and goes
beyond summary.

Organization is
apparent but not
consistent. Transitions
are lacking.
Paragraphs lack
coherence and are
often short.

Organization is
haphazard;
paragraphs breaks
are illogical. Short
undeveloped and/or
repetitive
paragraphs.

No organization
evident.

Conclusion merely
summarizes what was
written in the writing
assignment.

Conclusion is weak.

No conclusion
evident.

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Excellent analysis of
topic is evident.
Writing assignment
demonstrates
student’s clear grasp
and ownership of
material. Response
to topic is original
and demonstrates
insight into topic.
Ideas are well
developed with
significant and
persuasive evidence.
Use of supporting
evidence is both
apropos to the points
being made and
thorough.
Writer consistently
and accurately
references or cites
supporting
information.

Analysis is good.
Student establishes
clear familiarity
with material.
Response to topic
demonstrates careful
thought on the topic.

Analysis of topic is
superficial.
Student establishes
they are adequately
familiar with material.
Response to topic is
appropriate but needs
more sustained
thinking.

Topic is addressed
inadequately.
Writing does not
clearly demonstrate
the student’s
thought on or
knowledge of the
topic.

Inappropriate topic.
Little thought
evident.

Ideas are well
developed with
effective evidence
and support.
Use of supporting
evidence is
effective.
Writer references or
cites supporting
information well.

Some ideas are
underdeveloped; some
key points may lack
support.
Adequate attempt is
made to support major
points and cite
sources.

Ideas lack
development, are
overly generalized,
and/or ramble.
Very little if any
evidence or support
from course
materials is used or
cited.

No development of
ideas.
No evidence or
support from
course materials is
used or cited.

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Sentences are
skillfully constructed,
varied, and
distinctive.

Sentences are
generally concise
and varied.

Sentences are
appropriate but may
show little complexity
or variety and some
awkwardness.

Awkward sentences
and/or obscure train
of thought.

Sentences lack
structure,
coherence, and
cogence.

Conclusion
reinforces where the
writing assignment
has attempted to take
the reader.

Diction

Diction is fresh and
precise. Perfect use of
the English language.

Diction is fluent.
Accurate use of the
English language.

Diction is generally
clear and idiomatic.
Occasional vague
wording or misuse of
the English language.

Diction is often
vague, repetitive,
incorrect, and
unidiomatic.

Diction is vague,
repetitive,
incorrect, and/or
unidiomatic
throughout.

Mechanics
Grammar

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Insert Letter or
Point Value

Perfect grammar.

Occasional fragments
or other errors.

Repeated fragments
or other errors.

Spelling

Perfect spelling.

Few deviations
from standard
grammar.
Few spelling errors.

Occasional
misspellings.

Repeated
misspellings.

Few punctuation
errors.

Occasional
punctuation errors
such as comma
splices.

Repeated
punctuation errors
such as comma
splices.

Serious
grammatical errors
throughout.
Serious and
repeated errors in
spelling.
Serious and
repeated errors in
punctuation.

Punctuation

Perfect punctuation.

EMGT 101: Emergencies, Disasters, and Catastrophes
Spring 2010
Hazard Worksheet
Please type your answers to the following questions directly into this Word document.
When you are finished with your assignment, delete these instructions and the questions.
The assignment you submit should only have your name, the numbers of the questions,
and your responses.
Please use 12-point font and 1/2 inch margins. You may single or double-space your
responses to the questions (whichever you prefer).
Please see the homework assignment grading rubric for information about how this
assignment will be evaluated. Remember evidence makes up a significant part of your
grade! Please cite appropriately, and be sure to avoid plagiarism. Please see the instructor
if you have any questions about how to cite references you use or as to what constitutes
plagiarism.
When you are finished, please utilize SafeAssign on Blackboard (in the Assignments
section) to submit your assignment.
Name:
1.

Which hazard did you sign-up to research?

2.

How are, or can be, humans, organizations, and/or government vulnerable to this
hazard? Note: Vulnerability is not the same as impact. Please be sure your answer
reflects the difference between the two terms.

3.

What role do humans, organizations, and/or government play in the creation of or
aggravation of these types of vulnerability?

4.

Are certain geographic areas within the United States more susceptible to the
hazard than others are? If so, what geographic areas are more susceptible?

5.

What are the characteristics associated with the hazard (e.g. speed of onset,
frequency of occurrence, duration, forewarning, speed of onset, and range of
severity)? Note: Address all of the hazard characteristics.

6.

What kinds of activities or actions can be (or have been) undertaken to minimize
or prevent damage from this hazard to humans, property, and/or the environment?

7.

In your opinion have these kinds of activities been undertaken to the degree
necessary to have the impacts resulting from this hazard be termed an emergency?
Why or why not?

8.

What websites, articles, or books did you consult in doing this assignment?

EMGT 101: Emergencies, Disasters, and Catastrophes
Spring 2010
Disaster Worksheet
Please type your answers to the following questions directly into this Word document.
When you are finished with your assignment, delete these instructions and the questions.
The assignment you submit should only have your name, the numbers of the questions,
and your responses.
Please use 12-point font and 1/2 inch margins. You may single or double-space your
responses to the questions (whichever you prefer).
Please see the homework assignment grading rubric for information about how this
assignment will be evaluated. Remember evidence makes up a significant part of your
grade! Please cite appropriately, and be sure to avoid plagiarism. Please see the instructor
if you have any questions about how to cite references you use or as to what constitutes
plagiarism.
When you are finished, please utilize SafeAssign on Blackboard (in the Assignments
section) to submit your assignment.
Name:
1.
For which disaster did you sign-up?
2.

What were some of the impacts (direct AND indirect)?

3.

How did humans, organizations, and/or government create or interact with the
hazard involved in the disaster?

4.

How did humans, organizations, and/or government cope with the disaster?

5.

What activities or measures did humans, organizations, and government
undertake to reduce the likelihood of disaster or to reduce its impacts? In some
cases, it will be more appropriate to discuss what activities or measures could
have, or should have, been undertaken. NOTE: Please only discuss the activities
and measures for the phase of emergency management we are concentrating on
this week.

6.

To what extent do you think the impacts would be the same or different if the
hazard event were to occur today (i.e. would it still be a disaster or an emergency,
would the impacts be greater or less)? Why or why not?

7.

Is there anything you found thought provoking about the disaster you
investigated?

8.

What websites, articles, or books did you consult in doing this assignment?

EMGT 101: Emergencies, Disasters, and Catastrophes
Spring 2010
Catastrophe Worksheet
Please type your answers to the following questions directly into this Word document.
When you are finished with your assignment, delete these instructions and the questions.
The assignment you submit should only have your name, the numbers of the questions,
and your responses.
Please use 12-point font and 1/2 inch margins. You may single or double-space your
responses to the questions (whichever you prefer).
Please see the homework assignment grading rubric for information about how this
assignment will be evaluated. Remember evidence makes up a significant part of your
grade! Please cite appropriately, and be sure to avoid plagiarism. Please see the instructor
if you have any questions about how to cite references you use or as to what constitutes
plagiarism.
When you are finished, please utilize SafeAssign on Blackboard (in the Assignments
section) to submit your assignment.
Name:
Your assignment is to research a potential “catastrophe” that might occur in the United
States. You will need to answer the following questions:
1. What potential catastrophe did you chose?
2. What is the history of this type of incident in the area and/or in the United States?
3. How are, or can be, humans, organizations, and/or government susceptible to this
hazard?
4. What role do humans, organizations, and government play in the creation of or
aggravation of these types of vulnerability?
5. What characteristics do you think would make the incident a catastrophe (as
opposed to an emergency or disaster)?
6. What issues would humans, organizations, and government have to contend with
as a result of a catastrophe such as the one you researched that they would not
have to contend with during a “routine” disaster?
7. What kinds of activities or actions can be (or have been) undertaken to minimize
or prevent damage from this hazard to humans, property, and/or the environment?
8. How prepared do you think the United States would be to respond and recover
from the catastrophe you chose? The states involved? Individuals and
households?
9. What websites, articles, or books did you consult in doing this assignment?

